A good theory is testable, generates predictions, organizes disparate information, avoids internal contradictions, makes phenomena intelligible, resolves puzzlement or confusion, stimulates new work to be done, and so forth. We refer here toformnal theory, as distinct from both the everyday theories we use to cope with life and "theory" as a synonym for "idea" or "point of view." The good for children is a completely different matter. Here we are clearly in the moral and political realm where conceptions of the good life, the goal of schooling and education, the purpose of life, and such are addressed.
A number of people have called for better theories in gifted education (e.g., Cohen, 1988; Cohen & (Borland, 1990a Feldman, 1980 Feldman, , 1982 Feldman, , 1997 Horowitz, 1991; Shore, 1987; Sternberg & Davidson, 1986 Kuhn, 1962; Rorty, 1982) . It is, rather, far more likely that our values lead us to hold one theory rather than another. For example, Margolin (1994) argued that the entire field of gifted education, theories and all, is designed to preserve a certain social order. Coleman, Sanders, and Cross (1997) (Hanson, 1970 (Borland, 1990b; Silverman, 1990) and by Roeper's model of education of the whole person. The child-centered torch-bearers in the history of education are assembled in Table 1 . Grant (1988 Grant ( , 1990 showed that none of four applicable theories of moral development-Kohlberg, Gilligan, Blasi, and Dabrowski-could fully account for the moral compass of any one of the four cases. Not even a combination of the four theories could account for all the salient phenomena of moral development that each case presented. This is a limitation on the power and comprehensiveness of theories that we must always bear in mind.
W~hitmore's (1980) study of underachievers; Feldman's (1986) study of prodigies; Hollingworth's (1942), Morelock's (1995; in press), and Gross's (1993) studies of the highly gifted; and Peterson's (1997a and Peterson's ( , 1997b (Nelson, 1989; Piirto, 1992; Silverman, 1993) . Dabrowski focused on emotional development as being the most essential dimension of human life. He was fascinated by the extremes in human behavior: at one extreme, exploitation of others, ruthless self-advancement and self-preservation at any price, and at the other, altruism, compassion, and service to others. He viewed personality development as a composite sequence of all possible life trajectories from the lowest to the highest level. He gave particular attention to gifted and creative children and adults because they opened his eyes to the great richness and intensity of experiencing, inner searching, and refusing to compromise ideals-hence, Dabrowski's concept of developmental potential and the hypothesis that it is stronger in the gifted. His theory illuminates the experience of gifted persons from within in a way they enthusiastically recognize as their own. In this, it addresses the question of how the gifted think, feel, and experience.
Dabrowski's concept of developmental potential as the constellation of abilities powered by enhanced modes of experiencing (overexcitabilities) has been particularly helpful in understanding the ways in which the experience of gifted children is qualitatively different from those in whom these attributes are more modest. His concept of positive maladjustment as a moral clash with conformity to an ethically dubious status quo is another example of insight into the different nature of the potential for advanced development of many gifted young people (Piechowski, 1986 (Piechowski, , 1991 (Piechowski, , 1997 ).
Maslow's Theory of Self-Actualiz~ation Advanced development and self-actualization have much in common. One of the types of advanced personality development-described in Dabrowski's theory as level IV-shows a good fit with Maslow's concept of self-actualization. The two concepts were developed independently, yet they match (Piechowski, 1978 (Waterman, 1984) . This is not what Maslow meant. The self-actualizing characteristics of lack of ego-involvement, problem centering ("focused on problems outside themselves"), Gemeinschaftsgefuihl ("social interest," feeling of kinship GIFTED CHILD QUARTERLY * VOLUME 43, NO. 1 * WINTER 1999 with others), democratic character structure, and unhostile sense of humor identify people who regard their fellow human beings with kindness and are genuinely concerned to serve them. Maslow (1970) (Louganis, 1995) . Miller (1981) (Piechowski, 1997 (Roeper, 1990) . Roeper recognized that while the gifted may be "our most important resource," we should not base theories of education or development on this idea. 
